MUS277: Principles of Music Education

Pedagogical Analysis Project

(Due: Oct. 11, 2019, midnight)

1. Choose an ensemble or classroom setting at any level of instruction from preschool through high school with which you have familiarity. You may want to choose the setting in which you are working for your internship, but this is not required. Select a piece of music (or a musical activity) to teach to the class/ensemble and prepare the piece for teaching by conducting a thorough musical and pedagogical analysis, using the suggestions below.

2. Musical preparation and recording: 

· A recording of you singing 3 excerpts: 1 melodic excerpt, 1 accompaniment part excerpt (i.e., an inner or supporting part; alto; 2nd trumpet); and 1 "Sing & Play"* excerpt (i.e., in which you sing one part while playing a different part on the keyboard). Sing each excerpt in the correct tempo and with appropriate style, observing all expressive markings and indications provided on the score (articulation and phrasing marks).
· *From Carolyn Cruse, former Ph.D. student at MSU: “Play & Sings”—Develop the musicianship skill of playing one voice or instrumental part at the keyboard while simultaneously singing another part. 

· Play bass voice part or bass line/root melody (tuba, bass clarinet, bassoon) on keyboard while singing another voice part or instrumental line.

· Play bass voice part at the keyboard while separately singing each of the remaining voice parts or instrumental lines (including “interior” parts, such as 2nd clarinet, 3rd trumpet, etc.)

· Play two parts at the keyboard while separately singing another part

· Play the accompaniment, or a skeleton of the accompaniment, or the condensed score if provided, while separately singing each of the included parts in the score

· Be able to play and sing any combination of parts

3. Musical analysis: 

· If appropriate for your teaching choice, use the chart below to identify the major formal sections of the composition; an example of an analytical decision is provided in the first row below. Please also mark the score, identifying and/or labeling other compositional “markers,” such as transitions, cadences and phrase groupings. 

· You may also choose to provide a descriptive analysis of a teaching activity, using a written narrative to describe how the activity would be introduced and implemented in a specific classroom setting.
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4. Draft a webbed organizational structure (see example below) for your music selection or activity that addresses the most salient musical issues embodied in the work. Your web should provide a graphical representation of your musical and pedagogical thinking about the piece or activity—it should identify where the potential “trouble spots” are, and show information in several different areas of study. Consider the following guiding questions:

· What is the piece (or activity) about?

· Information about the piece, composer, arranger, period (historical frame).

· What musical concept or concepts could you teach using this music?  

· Information about repetition, contrast, variation, timbre (tone color), articulation, transitions, dynamics, etc.

· Information about form, harmony, voice leading, contour/line (theoretical frame).

· Where would you perform this kind of music?

· Information about text meaning, mood created, phrasing (style frame). 

· What skills or knowledge do we need to make it sound “good”?

· Information about pitch and intonation, breath control, idiomatic needs of particular instruments, diction (technical frame).

· What meaning can you bring to or take from this meaning to inform our performance?

· Information about personal connections to the music, current events and relationship to historical events (emotional frame).

Other teaching considerations. . .

· What or where are the potential “trouble spots” in this piece, and what strategies can you think of for addressing these problems?

· Information about technical difficulties, awkward fingering/slide/sticking patterns, vocal or instrumental range problems, bad notes for specific instruments in exposed places, solo passages, intonation problems, phrasing or expressive choices, diction/language/pronounciation issues, transitions in tempo, texture, or style, etc.

· What National Standard(s) could you address using this composition?

Ex.: Webbed Plan for “Air for Band”
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[Note: To create a webbed map like the one above, you can download a free copy of MindJet Manager (http://www.mindjet.com/us/) for your specific computer platform. The software will work on a trial basis for 21 days without purchase, which will give you enough time to complete this assignment.

You can also design your map with any number of free, online mind mapping applications (https://bubbl.us/; http://www.mindmeister.com/; http://www.mapul.com/) , or without computer software and submit it on paper.]

5. After developing your web, use the grid below to generate a set of teaching strategies for each “bubble” on your webbed plan. Try to create teaching strategies that are primarily musical (i.e., not talking) in nature—singing, modeling on an instrument, clapping rhythm patterns, using tonal and/or rhythmic solfege, “hissing” melodic rhythms, “air band”, etc.

Non-Verbal Teaching Strategies
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